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Who are Aspie Trainers and what do we do?

Autism 
Training 
Project

• Operating since 2014

• 11 #ActuallyAutistic Trainers

• Supported by Impact Advocacy Service

Trainers 
are 

supported

• To develop their skills and confidence.

• To deliver training sessions from a neurodiverse perspective – we train parents, carers, people 
who work with autistic individuals and commercial businesses.  

Our Aims

• To help the autistic community by delivering training which will improve services offered to autistic 
people.

• To provide our trainers with paid work and empower them to seek further paid employment.



Different people refer to Autism in different ways:

Aspie Trainers tend to use ASC, Autism or Asperger’s interchangeably

• Many of our trainers were diagnosed with Asperger’s prior to changes in the diagnostic criteria, 

but recognise that increasingly fewer diagnosis are made using this term

• ‘Condition’ is felt to be more positive

• Neurotypical / NT – means someone of the majority neurotype

• Neurodiversity / ND refers to a concept where neurological differences such as Autism, ADHD 

and Dyslexia, are recognised and respected as any other human variation. 

Asperger’s 
Autism

Autistic 

Spectrum 

Disorder (ASD) 

Autistic Spectrum 

Condition (ASC)



Objectives

•Explore difficulties caused by sensory needs and communication challenges

•Explain how to support young people through the various types of transition they will 
encounter

•Share tips to help young people navigate puberty and friendships

•Provide an overview of the support they may be able to access in schools and colleges
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Sensory Challenges
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Exercise: Sensing the environment

Take 30 seconds, to sit in silence, and think about these questions:

1. What can you see and hear?

2. Take note of your breathing.  Can you sense your heartbeat?  If so, how fast is it 
beating?

3. Can you detect any smells?

4. Are there any lingering tastes in your mouth?

5. Do any of these senses remind you of anything, and how does that make you feel?
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Neurological differences
➢People on the autistic spectrum process sensory 
information differently to Neurotypicals (NTs).

➢Pathways to make sense of this information is different –
the Corpus Callosum is hyper-connected.

✓NTs can “filter out” and not pay attention to some sensory 
information:

➢They become either habituated to it; or

➢ It is deigned unimportant 

People with ASC do not have these filters:

➢Their sensory environment can be intrusive; 

➢Sensory input is pervasively actively processed
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Hyper & Hyposensitivity
Hypersensitivity (over sensitive)

Autistic people may experience discomfort 
from:

• Clothes rubbing against their skin;

• The level of light (photophobia);

• Being touched (even lightly);

• Loud sounds, e.g. household appliances, 
vehicles, animals, crowds, and crying 
babies.

•Need sensory distractions
removed in order to
concentrate, relax and learn.

Hyposensitivity (under sensitive)

Autistic people may:

• Show an unusually high tolerance to 
stimulation. 

• Seek out constant stimulation by taking 
part in extreme activities, e.g. loud music, 
intense exercise, water play.

• Not notice pain or objects that are too hot 
or cold.

• Need high intensity input to 
prepare for learning/ focused
tasks, to relax or concentrate. 
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More than 5 senses!

• Proprioception (our 
awareness of our position and 
movement of the body). 

• Our Vestibular system is 
situated in our inner ears and is 
responsible for spatial 
orientation, balance and 
posture – contributing to out fine 
and gross motor skills).

• Interoception – your ability to 
interpret your bodies’ signals 
correctly e.g. hunger, thirst, 
tiredness, needing the toilet.
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Sensory Processing and Hyperfocus

➢ Monotropism is increasingly referenced 
by psychologists wanting to understand 
Autistic cognition – how we think.

➢ Our ability to hyperfocus means we can 
give complete and absolute attention to the 
topic of interest, becoming a master of the 
subject.

➢ The downside is we cannot easily switch 
attention, we struggle to multitask. Our 
weaker executive function can make 
independent study tricky and stressful.  

➢ Our brains prefer to have a single focus 
and we work best this way.
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Sensory issues in the classroom
• Competing sensory input leads to sensory overload making it harder to 

focus on one ‘type’ of information – like the voice of a teacher leading a 

lesson.

• Background sensory input may interfere with speed of learning and 

comprehension and make it harder to absorb information.

• Impact of sensory information may change seasonally, daily or even 

hourly depending on different factors such as: stress, the weather, 

location.
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Sensory issues in the classroom
• The classroom can be a very challenging environment for autistic young people

• Busy wall displays

• Light from windows / strip lighting

• Sound from other class rooms or from outside

• The feeling of desks / clothes

• Having to sit in one position

• Being forced to sit in close proximity to 15+ other young people and the sights, sounds 

and smells which come along with them 
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Mitigating sensory issues in the classroom
In school:

• Support plan for student which teacher is aware of

• Seating plans – ensuring regular seat in most favourable position

• Recording devices

• Providing lesson materials / presentation slides in advance

• Allowing the autistic person to work on their own (if preferred) wherever possible

• Allowing the autistic person to leave the room and work in a quieter or more preferable 
space wherever possible

• Movement and exercise breaks wherever possible
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Mitigating sensory issues at home
At home:

• Noting what sensory issues the young person is experiencing and sharing these with 

the school (with the young person’s agreement)

• Try to create a space which is suited to the young person’s sensory needs where they 

can destress, relax and study, ideally not their bedroom
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Communication 
Challenges
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Verbal Communication
➢ Words represent just 7% of human communication, tone of voice accounts for 38%, and the 
remaining 55% comes from nonverbal sources, such as body language and facial expressions.

Aspects of verbal communication which cause particular difficulties for autistic people:

• Figurative language

• Ambiguous or idiosyncratic language

• Idioms

• Literal interpretation of language

• Recognising the WAY something is said

• Processing speed – unable to comprehend fully what has been said 
as quickly as other students

• Lacking confidence or ability to contribute to group discussions or 
debates (despite having ideas)

16



Non-verbal communication
Non-verbal communication consists of the parts of communication which 
do not include words. For example:

• Para-language (how words are
spoken)

• Body language & posture

• Eye contact

These aspects of body language are difficult for autistic people to interpret 
in others and often difficult for them to use appropriately to express 
themselves
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Written information
Problems with written information:

• Too much information – can lead to overload

• Too little information – can lead to confusion

• Fewer clues to the meaning of language – therefore ambiguous 
language, sarcasm, metaphor and jargon are even more difficult to 
navigate and can make written exams very tricky.
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Mitigating communication issues
In school:

• Support plan for student which teacher is aware of

• Class room supporter who is known to young person and understands their communication 

needs

• Teachers should check understanding regularly  

• Ensure that handouts are as clear as possible

• Teachers to recognise how the young person’s ability to communicate may change depending 

on situation

• Support with learning to interpret exam questions

• Access to appropriate technology for classwork and homework
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Mitigating communication issues
At home:

• Use message boards or notice boards for reminders and ‘to do’ lists that the whole family 

can share, in additional to discussing things that are coming up.

• Talk through homework tasks and ensure that that the meaning has been understood.  

• Make time to talk about the young person’s day whilst sharing ‘side by side’ tasks
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Transition Challenges
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Issues with Transition

There are many changes Autistic young people may find tricky to navigate …

• Homework and independent study

• Increasing independence

• Timetables

• Changing curriculum

• Different relationship with peers

• Puberty

• Boundaries change in teacher/pupil relationship

• Group projects: shared responsibility for outcomes
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Feeling safe in your environment

• Opportunity to tour school/ college buildings well in advance and take photos of key 
areas and key staff they will interact with 

• Map to help navigate between areas

• What to do if they get lost!
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Homework / independent study

• Help with planning tasks / time management

• Talking through homework objectives to ensure 
understanding

• Specify clearly how long to spend on each task

• Consider reasonable adjustments to homework 
practices

• Learn what the young person needs help with 
and what they don’t. Take the opportunity to let 
them work independently on aspects of tasks that 
they require less or no support on.  
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Independence

• Provide a ‘buddy’ for the first few weeks

• Guided introduction to extra curricular 
opportunities/clubs

• Overview of study support/facilities including 
library and pastoral support

• Consider a side by side catch up/review to gauge 
how they are coping

25



Curriculum

• When curriculum broadens (multiple subjects studied 
simultaneously) openly discuss the purpose and 
benefit of each subject and listen to concerns.

• When curriculum narrows (GCSE and above) support 
informed decision making on subjects to choose 
based on strengths, likes and future aspirations.  
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Working as part of a Group

• Autistic young people may struggle to share 
responsibility for outcomes and results

• They trust in themselves and their own 
abilities!

• Discuss how they feel and assess any 
resistance

• Explore benefits of group working and the 
unique skills each student will bring to the 
group
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Puberty

◦ Discuss emotional and physical changes associated with puberty in a 
sensitive and timely fashion

◦ Answer questions and provide advice on coping strategies whether 
that’s grooming tips, use of deodorant or contraception

◦ Try not to embarrass the young person or show 
your discomfort 

◦ Remember what it was like for you!
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Friendships

• Encourage young people to talk about who their friends are 
and how they spend their social time outside of school

• Support them to consider whether their friendships are 
healthy and mutually beneficial

• Encourage them to take part in clubs/activities which 
engage with their special interests

• Establish friendship drops-ins or lunchtime clubs that 
specifically focus on their interests and passions

• Introduce ‘journaling’ as a way of helping young people to 
express themselves, their experiences and concerns

• Stay on top of any potential bullying or social isolation –
don’t wait for the young person to complain
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Support from Schools 
and Colleges
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Getting support from schools and colleges

Students & their parents are entitled to:

• Participate in decision making

• An Individual Learning Plan (ILP)

• Assessment for ‘access arrangements’ for tests and other 
examinations

• Use the local offer for your area
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Getting support from schools and colleges

They may be able to access

• The Social Communication team / Learning and Behaviour team

• Education Health Care Plan (EHCP)
➢Can be applied for by parent or school

➢Access to additional funding for support

➢Schools/colleges/universities can be named

➢Reviewed annually / 3 months after moving to a new school
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Question Time
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• How can I help my young person understand

Autism and how it affects them?



Thank 
You!

If you’ve enjoyed our training today don’t 
forget you can support Aspie Trainers by:

✓ Booking onto one of our upcoming training 
events 

✓ Recommending Aspie Trainers to your child’s 
school or college

✓ Following us online

✓ Spreading the word about us

✓ Joining our mailing list

aspietrainers@impact-
initiatives.org.uk

facebook.com/aspietrainers
westsussex/

@AspieWS

www.aspietrainers.co.uk

Search “Since You‘re ASC-ing” 
wherever you get podcasts 
from
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